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Prologue 

Making an inquiry on the Nation's Policy of compulsory 

teaching of Religion can appear sacrilegious to some, for they may 

be of opinion that Religion is sacred and therefore should not be 

interfered with. To some others, it may appear presumptuous, because 

they may believe that Religion is outside empirical inquiry. Yet to 

another, it may appear as trespass, for they may believe that 

Religion is private. However, this research should not countenance 

such criticism. This is a scientific inquiry into behaviour in 

Social Policy, and its objectives are constructivist and humanist. 

It is a Sociological and Social Anthropological inquiry into a 

social phenomenon of tremendous magnitude in National Policy, - 

Religioisation. 

Religioisation in modern society has appeared in significant 

weight, mainly in the parts of the world referred to as the under-

developed or the developing. The Middle Asian scene is vividly 

colourful of this process and Hindutwa, Islaniism, Buddhist Revival, 
and Evangelism are its manifestations. Religion is also closely tied 
up with ethnicity, and hence, the escalation of ethnic consciousness 

in Civil Religion is parallel with Religioisation. 

On the other side, in East Asia, we are witnessing a highly 

accelerated process of economic and commercial efflorescence, stable 

democracies, secularist Social Policies, and scientific and 

technological subcultures. In West Asia, we see a fast growing, oil- 

rich 	fundamentalism, 	political 	autocracy, 	and 	cultural 
ethnocentrism. 	It is against this backdrop that the Policy of 

compulsory teaching of Religion acquires significance for the Nation 

and its Development. Sri Lanka is a part of this Region. 

Sociologically, and in comparative cross-cultural analysis, 

the Policy of Compulsory Teaching of Religion is adjunct to the 

regionally distinct process of Religioisation. The compulsory 

teaching of Religiosity, contributes and enhances the impact of 

Religioisation in the social, political, cultural and psychological 

domains of the Nation. Religioisation can be a part of the Political 

Agenda, presumably of a dominant Political Community. Religioisation 

promoting conflicting community and religious interests within the 

political ambit of the Nation, can lead to a social impact which we 

probably do not yet know about, without reflection and research. 

Religioisation may carry an impact not too welcome on Education, in 

the areas of Science, Technology, Entrepreneurship, Social Justice, 
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Democracy and Humanism. We do not know yet its significance for 

sure. Computing different dimensions to view these processes, and 

abstracting the realities behind such social processes, can most 

certainly help fruitful Policy Formulation. 

Considering these reasons the researcher feels that this 

research is justified, useful, and timely. The frames of reference 

adopted to view the processes are empirical, theoretical, 

ideological and comparative. They are, by definition of being 

scientific, critical, but they cannot and do not claim prescription. 

The intention of the research is to contribute to the growing 

repositoire of knowledge and simultaneously, enter into dialogue 

with citizen. 

The research should not in any way hurt the feelings of any 

religious person or community, institution or organisation. 	In 

fact, the research in critical Policy intervention, stands to uphold 

the right of every citizen to ones own right to belief, right to 

one's Religion, and the right to participate of its institutions. It 

does not trespass private ground, rather, intends to help clear it 

of its snares and pitfalls before human Right, political agency for 

self determination, and moral obligation for the like liberties of 

all. 
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"A first requirement of scientific 

educational research is for methodological 

strategies that do not simply test and 

refine scientific knowledge, but rather 

expose and eliminate the inadequacies of the 

beliefs and values that are implicit in 

educational practice regarded as self-

evidently true by educational practitioners. 

For, it is only by so challenging current 
educational 	certainities 	that 	the 
interpretations and judgements of educators 

will become more coherent and less dependant 

on the prejudices and dogma that permeate 

un-reflective educational thinking". 
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Wilfred Carr and Stephen Kemmis, 1988 
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CHAPTER ONE 

Introduction 

The Focus 

The process of Development viewed in broad perspective, is a 

phenomenon of change 	and growth; a change in the prevailing 

structures, and a growth in the direction of aspired ideologies. It 

is a path in the direction of ever-changing and ever re-stating 

ideas and aspirations of a society. Such a changing process, in 

sociological terms, is a transformation; a transformation of the 

prevailing structures of society, in all its many and varied 

specialisations. It is a process of overall change and adjustment, 

and this transformation takes place in all the systems that comprise 

the Nation; the economic, political, technological and social. The 

social in this transformation is the area of focus selected for the 

research. 

However, the social is a very broad area of a Nation's life. 

It is an area of life which is very vast, and its intensive and 

extensive spread when taken as a whole, would not render feasibly, 

to the facile understanding of the transformation. Nor does its 

diversity allow meaningful chop up in analysis. Therefore, a smaller 

area of a differentiated 'social' was marked out for the analysis. 

The small area of the 'social' marked out was the Educational 

Curriculum; a unit of expression in National Policy. This element of 

National Education Policy and its implementation the Educational 

Curriculum, was the focus of analysis, evaluation and measurement 

against the imperatives of Development. That is, such phenomena, the 

Educational Curriculum of the National Education Policy, was then, 

viewed and weighed in assessment of the rational and logistic 

requirements of the Development Process. Accordingly, in evaluation, 

it was observed that some factors influencing the functioning of the 

Curriculum exerted constraints on the Development Process. These 

factors in succinct conception were, traditionalism, differential 

vested interest, political inertia, bureaucratic lethargy, 

professional mediocrity, ethnic racism, lingual conununitiness, 

factional rivalry and compulsive religiosity. Out of these, this 

research studied the factor of compulsive religiosity, the 

phenomenon of the compulsory teaching of Religion in National 
Education Policy. 
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The teaching of Religion is an element in the Curriculum which 
is compulsory. It allows no choice or alternative to the student. 

The Policy does not allow a choice, even to the parent or guardian. 

The learning of Religion, or the submission of the student to the 

process of being inculcated in the tenets and practices of the 

Religion through teaching, is implemented in schools through Policy 

directives, These directives are stipulated in the Constitution, 

Acts of Parliament, Ordinances, Education Law, Ministerial and 

Departmental Circulars, Convention and Practice. According to these 

stipulations, the student is compulsorily subjected to a learning of 

religion as described and enunciated in the National Curriculum. 

The Objectives 

The objective of the study was essentially two fold. One was 

to gather information and light up the realities behind the 

phenomenon of teaching religion under the directions of National 

Education Policy. The other was to evaluate the phenomenon, against 

the rationality and logistics of the Development Process. In 

professional terms and in the style of the inquiry, this study is 
both an Etimography as much an Evaluation. It is a critical 

evaluation of a phenomenon, studied and understood through empirical 

inquiry, mainly in participant observation and in interpretive 
social analysis. 

The compulsory teaching of religion in National Policy from 

year one to year eleven, and the inclusion of a variety of religious 

observances and ritual practices at co-curricular, extra-curricular 

and hidden curricular activities, was the scope of the study. 

Teaching the parent's religion at school was National Policy 
from as far back as 1943, but it was made compulsory 	for the 
General Certificate of Education (Ordinary Level), only from 1972 
(Ref. Cir: 65/75 of 7/5/72 MOE). However, teaching religion in 
schools was given a prominent place since the Independence of 1948, 

and religious activities in the schools received an impetus from a 

political and Ministerial push, after the Nationalisation of schools 

in 1962 (Act of Parliament, 1962). In consequence, the component of 

religious instruction in the Curriculum came to be enhanced and 

developed in accordance with the political thinking, associated with 

National Policy of the time (Ref. SLFP manifesto 1955). National 

Policy on the main, was presumed to be the wish of the Polity, and 

it was considered justificatory as it was supposed to reflect the 

ideas, values, and aspirations, of the Nation. However, it is not 

clearly established as to whether the political thinking of the time 

reflected the wishes of the Polity. 


